Reviewing By Doing
by Roger Greenaway

In Part One'Doing Reviewing', | explained why | believe thaviewing is of
fundamental importance in adventure education. @hatle ended with the
promise that Part Twaould describe "a variety of active methods for
reviewing adventures". These methods are deschéledv following a brief
introduction to a four stage reviewing sequencetiech they can be linked. As
in Part One, the term 'reviewing' refers to:

"an activity that is used to encourage individuals to reflect, describe, analyse
and communicate what they recently experienced.” [1]

Examples of Active Reviewing Methods
linked to each of the 4 stages
Introduction. EXPERIENCE "What happened?”
EXPRESS "What was it like?"
EXAMINE "What do you think?"
EXPLORE "What next?"

The 4 Stage Sequence Explaine
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Active Reviewing

‘Active reviewing' is not necessarily any better any more 'advanced' than
reviewing by talking. If the discussion after arvadture is an engaging one
and is helping young people to learn from theirezignce, then it is probably
best not to interrupt the 'flow' with an 'activeiesv technique' (or with a new
activity). But having an extensive and varied kitbbf active reviewing
technigues does increase the chances of findingabte method (or
combination of methods) for making the best uséna# spent reviewing.

Choosing a method

The choice of techniqgue may be an intuitive onendyfedl right to provide a
contrast, such as by following a chaotic activiiyfma structured review, by
following a slow activity with a busy review, orllowing a challenge with
something easygoing. On the other hand, it mayrigkt to stay with the mood



of the moment and, for example, follow an energatitvity with an energetic
review, or follow an inspirational adventure with @qually stimulating review.

But the choice of technique need not be whollyitive: there are a number of
theoretical models which serve as a useful guidd&ping reviews and to
choosing the methods which are most likely to wwell.

Sequencing

Several American writers [2], emphasise the impm#aof 'sequencing' in
‘debriefing’ or 'processing’ (i.e. reviewing). Tdwncept of sequencing typically
refers to the order in which questions are asketthéyacilitator in a
discussion-based review. It can be equally impoftaniactive' reviews to
follow a sequence - preferably one supported hearetical model from the
fields of groupwork, educational drama or experanéarning. One model
that | find particularly useful as a guide for batbnversational' and 'active’
reviewing is Juch's synthesis of several expeaélgarning theories into a four
stage cycle [3]:

For my training workshops in reviewing skills, Meadeveloped variations of
this basic sequence, the second of which "XXXXvles the main structure
for this article.

THE FOUR STAGE REVIEWING CYCLE
stage 1 stage 2 stage 3 stage 4
DOING — SENSING 5 THINKING — PLANNING
FACTS — FEELINGS — FINDINGS — FANTASIES!*
EXPERIENCE —» EXPRESS —» EXAMINE — EXPLORE
[* since renamed 'FUTURES' in Playback to make mheanore attainable]

A four stage reviewing sequence

1. EXPERIENCE The first stageis to establish or 'relive’ what happened.
This stage can serve as a useful reminder of ggnifincidents that
may have been forgotten or overlooked. If the eveter review was a
success, this stage might take the form of a cafielr. If there were
problems, this stage would be more like the cahgobf evidence.
Young people may be surprised to learn of the diffeperspectives that
other group members may have of the 'same' evaatmiin focus of
this first stage is on what happened.



2. EXPRESS The second stags a vital one, but tends to be the stage
most at risk if review time is limited. This stageeognises that
experiences (especially adventurous ones) stimthiateenses and
arouse emotions. This stage focuses on the qudlithye experience:
"What was it like?", "How did it feel?" Young pe&pmhay have
difficulty expressing themselves. If the experiem@s new and
different, they may need to find new and diffenematys of
communicating their experiences - perhaps throwyigudrama and
other expressive arts.

3. EXAMINE The third stage is more analytical and rational. 'All-talk’
reviews tend to arrive too soon at this stage,@albgif reviewers are
too impatient to draw out the learning from thenatgt. If the experience
has been a 'whole person' experience, it is impbitause review
methods which match the fullness of the experientng review
methods, for example, which encourage the creatideanalytical parts
of our brains to communicate with each other. Anedy thinking is an
important feature of any reviewing process, buaait be easier to
capture the broader 'developmental’ benefits otatlve at the earlier
‘expressive’ stage of this learning sequence.

4. EXPLORE The fourth stageis the most practical stage. It involves
trying out something that has been prompted byesatages of the
cycle. It might involve preparing carefully for thext adventure, but it
could equally involve making a commitment to 'dineand find the
confidence and courage to take bigger risks. phashing' stage would
usually involve setting targets and raising safetareness, but it is
equally important to keep the sense of curiosity exploration alive - if
the experience is to be both educational and adxeu.

Active reviewing methods: examples

1: EXPERIENCE "What happened?"

ACTION REPLAY

A highly versatile active review method for allgs, but especially this one, is
re-enactment or 'action replay':

"Just as on television, the action is 'played baitker to examine an incident
more closely or to re-run an event worth celebgatinaction replays as a
reviewing technique break free from the constraamd expense of television,
and involve group members in re-enacting the indslerhe purpose is the



same (i.e. to examine or celebrate what has jygidraed) but initially action
replays can be a fun activity of their own. Once ldader has demonstrated the
possibilities, group members can take it in tuonditect the action, deciding
what to replay, when to hold, reverse, repeat, slown or fast forward." [4]

The purposes and variations of action replays radéess:

they are lively and fun;

they encourage honest accounts of what happened;
they bring out alternative perspectives of the &Sawent;
they help to bring out key issues;

« they stimulate interest in group dynamics;

they encourage young people to be more observant.

REPLAY WITH 'PUPPETS'

An alternative form of 'action replay' is for gromgmbers to choose or make
objects to represent themselves, which they thenadg as 'puppets'. This is
especially useful if space or confidence is limjtiedt it can be an equally
effective way of 'reliving' the experience.

SKETCH MAP

If the experience was a journey, or can be reptedan the form of a map,
then using a large piece of paper, the group wagkther to produce a map of
their adventure. The map shows incidents, obsemnstiand high and low
points along the way. The process of making the wilpften quite naturally
carry a group forward into the next two stagef teview process.

PERFORMING TO AN AUDIENCE

The above techniques amet intended for audiences outside the group, but if a
group wishes to communicate their adventure toretfeeg. to celebrate a
success, or to be honest about what did not g9 thelh the above techniques
could double as a rehearsal for a performanceesepitation to others.
Performing in front of others could be an even brgadventure than the

original one on which it is based!

2: EXPRESS "What was it like?"



Most of the techniques for 'stage one' can be moet or adapted to focus
attention on expressing feelings associated wehatlventure. There are also
many new reviewing activities that can be introdlatthis stage.

UPS AND DOWNS

One of the most direct ways of finding out abouliryg people's 'ups and
downs' is literally to ask them to move their he@mtshands) up and down as
someone talks through the experience being reviewed

A valuable outcome from this exercise is when yopegple express surprise
at another's position. Differences are more likelghow up if participants first
record a number (say, 10 = high, 0 = low) for pataic moments or stages of
the adventure. Discussion can be prompted (if sacgsby encouraging
young people to look around and ask questionsybia@ else's position
Interests or surprises them. This feature of tlerese enhances group and
social development by increasing young people'savess of the feelings of
others. [5]

‘Ups and downs' is a quick and easy way of alloweach individual to
‘express' their feelings. These instant snapshotagd individuals to talk more
openly about their feelings. These snapshots nsayiaticate issues that are
worth examining (in stage three).

LINE-UPS

Line-ups are a similar concept to 'ups and doviAedple arrange themselves
along an imaginary line which represents a spectiifeelings. One end can
represent feeling 'confident’, 'out of my deptight', 'supported’, 'influential’
etc.. The other end represents an 'opposite’ gedtirs usually better if the
language used is suggested by the young peopleséhers. It is a good idea to
use a curved line so that everyone can see eaeh dikernatively, the centre
of the room (or review space) can represent thenpasitive' end of the line,
with the walls representing the opposite end. Bismn is encouraged (where
necessary) as for 'ups and downs'.

VISUAL METAPHORS

Although 'line-ups' are a useful tool, they aréédimore than ‘warm-ups' for the
‘expressive' stage of a review. A more three-dinogasé representation of an
adventure can be achieved by selecting and devegjcuiitable visual (and
active) metaphors.



For example, the phrase 'out of my depth' (mentiondine-ups) could be part
of a swimming pool metaphor. Ask the group to imagihat the room (or
review space) is a swimming pool. Show them whieeestdges, shallow end,
and deep end are, and ask them to get 'in thepigbé' for particular stages of
the experience under review. This is not simplyea-up from 'shallow' to
‘deep': encourage the group to use the metaphatinaly. For example,
someone may have felt they were taking it eadgatlhg on an air-bed'.
Someone may have felt 'like a pool attendant’. Aeoimay have felt they were
'‘bomb-diving' others all the time etc. When eveegybias found 'the right place’,
they should find some way of 'showing' what they @oing there.

If the mood and the metaphor are right, then plpyireatively with the
metaphor, can help young people to find a powemiehns of expressing
themselves. Listen out for any metaphors that yqeuple are using naturally
in their conversation - they may be particularlpdmnes to play with! [6]

CREATIVE ARTS

The creative arts offer plenty of scope for helgiegple to describe their
experience:

« the art form may 'speak for itself' and be a stlstifor words.

« the process of making/creating may help peopletbait their thoughts
and feelings after which they can express themsehare clearly in
words.

« the process of making/creating (especially if agghor group task) may
require young people to communicate with each atiae about the
experience.

« the 'art' object (found or made) may serve asw@alisid or confidence
booster in helping someone to talk about their Bgpee.

Experiences can be represented creatively in mayg wcluding: a collection
of objects or souvenirs, finger painting, a skeicpainting, a collage, mural,
cartoon, poster, newspaper story, photographspysteg, play, model or junk
sculpture. [7]

3: EXAMINE "What do you think?"

The first two stages encourage people to 'relwé"stay inside' the experience.
This is now the stage for 'stepping outside' theearnce and 'looking back' on
it from a more detached and critical point of view.



THE VISITOR

If a group have been making a collage represeftieig adventure, now is the
time to step back and study the collage, and eageudiscussion about it. For
example, try asking: "If a visitor turned up anevsaur collage what do you
think they would notice? What questions might thel?" This can be
followed up by finding a volunteer from the grouptake the part of an
interested visitor. In effect, the 'visitor' wilalie become the facilitator of a
group discussion, which is based initially on olsagons and questions which
group members will have themselves supplied. [8]

WHERE DO YOU STAND?

This review activity is best done outside as itdseplenty of space! It is a
similar concept to 'line-ups', except that it regaipeople to make assessments
and judgements (rather than simply asking peoptedall facts and feelings as
In stages one and two).

Everyone stands in a line (as if starting a raoé) @oses their eyes. The
facilitator now asks individuals to make judgemeatisut group behaviour
during the activity, by asking questions one atreet For example:

"How much encouragement did you receive from others
« "How good was the group at making decisions?"
« "How determined was the group to succeed?"
« "How well did the group keep to safety requirem@hts
« "How successful was the group?"
« "To what extent were the aims achieved?"

The answers are silent ones! After each questslneaeryone to take up to x
paces forward for positive answers, and up to xepédackwards for negative
answers. After the last questions, group membega tpeir eyes, turn towards
each other and talk! The exercise can be repedthdimilar questions about
individual achievement:

"How much did you encourage others?"
"How much do you feel you achieved?" etc.

Variations are endless: combinations of eyes sidieges open, or starting off
in a large circle, facing inwards or outwards, ggjuestions from the group
etc.



PERSONAL GIFTS

There are many variations of this appraisal agtivitwhich young people find,
make or mime gifts for each other. The gifts eittggresent something that the
‘donor' appreciates about the person, or they ean the form of "I wish you
could have more of this". The session should benged so that 'appreciates’
outweigh ‘criticisms'. One method of ensuring thi® split the group in two,
and to ask each half group to work together to, findke or mime three gifts
for each individual in the other half group: twdtgishould be in the form, "We
admire you for this" and one gift should be in fiven, "We wish you had

more of this".

Personal appraisal does not need to be relategdddiaular context, but as
areview technique, the qualities represented by the giftaild have been in
evidence during the activity under review. For eglanthe gifts might convey
the message:

"We admired you for your courage when trying tactessthe bird, but we wish
you wouldn't go it alone so much, and had asked belp too. We admired
you for staying calm wheyou needed rescuing."

Once young people realise tleseryone will be giving and receiving feedback,
they sense the fairness and the potential valti@okind of exercise, and
become very committed to making it work.

JUMPING TO ACTION

Some assertions made during a review can be testethmediately. If
someone says, "We are very trusting in this grauwp"We are not very

trusting in this group”, this could be a good coed trust exercise to test out
the assertion. It may be a fairly crude test ofabgertion, but it will at least
highlight the issue and provide a fresh angle framch to consider it.
Similarly, an assertion that "W listen to each other" or "We are not very
good at listening to each other”, can be a cua f@tening exercise. It is useful
to anticipate likely review issues and have a fenckjexercises "ready for
action".

This is yet another situation where action repkagsa useful standby:

"So you would like this group to be more trusting®'s see what that might be
like. Let's 'replay' the part(s) of the activity &l you weren't very trusting and
try to be more trusting this time round."



However the replay works out, it should provideesh perspective on the
Issue, and a more detailed picture of what is ptessi

4: EXPLORE "What next?"

And now for something completely different? Sometsnitis best to make a
fresh start and set out on a new adventure withpam mind. But if there have
been significant outcomes from the review processis it may be important
to keep these in mind when setting out on the aetxtity or adventure.

REPETITION

A group may simply want to repeat an activity besgathey want to improve in
some way second time round. Check with the groifhdt are you trying to
find out by doing this activity again?" Once youmdahey) are clear about their
motivation, it may be possible to suggest variaiamich will make the
repetition more worthwhile - for example, by chamgroles or responsibilities,
or by reducing or increasing the challenge.

REHEARSAL

If a group is taking on a particularly difficult akenge, or seems likely to
repeat mistakes, then it can be useful to 'reh'glsactivity. This can involve
trying out different ways of doing the activity itheer 'almost for real' or by
acting out (as in action replays). This might irm@acting out how the group
will work together, or it could involve picturingpings going wrong, and acting
out how they would cope.

SEEING INTO THE FUTURE

Most of the techniques already described for 'loglat' the past can also be
used to for 'looking at' the future. Just as recenants can be adapted to apply
to the future (pre-enactments!), so can 'ups amachd? 'line-ups', 'visual
metaphors' and ‘creative arts'. All of these tegnes can be used to create
‘pictures’ of how a group (or an individual) wollilee things to be for the next
activity. Once group members have pictured a fusteie that they would like
to achieve, they can work out the steps towardgather than simply stating or
writing down the steps, each of the steps canliigriated or acted out,
depending on which active or creative medium tloaigris working in.

THE EXTRA PERSON



An imaginary extra person in the group can be ereby asking, "What kind
of person would you want to join this group to hgtu be more successful?".
Encourage the group to name, describe and adapethia person for the
adventure - and look after them during the adventdithe idea does not
capture the imagination of the group, then abaridd@ut if the idea takes off,
it can provide excellent stimulation for review.eltreation of the character in
the first place is a way of encouraging the grauprtalyse what they are
lacking. And having an imaginary character can adascinating extra
dimension to the review process.

These are some of the basic principles and buildiogks of active reviewing.
They can be brought together in various ways t@erage full involvement in
reviewing, and to sustain a lively and supportilnate for learning. The four
stage reviewing sequence,

EXPERIENCE — EXPRESS— EXAMINE — EXPLORE

provides a guide for managing the reviewing procébs vivid, all-round
approach to reviewing quickly leads to young peopteembering or
anticipating review issues during an outdoor adwentand so being more alert
and aware during the activity itself. Heightenedagamess means that young
people will be getting more value from the actiyiyd will be more able to
see and make connections with other events in likes.

"The ultimate aim of reviewing exercises is to makeeviewing a habit, thus
stimulating and developing people's ability to lean from experience." [9]
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